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                                    ABSTRACT 

The present study explores the relation between academic stress and self efficacy among 

degree students. This is a quantitative study and is administered to 80 participants (40 first 

year degree students and 40 final year degree students). Convenience sampling technique was 

used to draw the samples from the population. Tools such as Academic stress scale         

(Kim, 1970) and General self efficacy scales (Schwarzer R and Jerusalem M, 1995) were 

used for the collection of data. Karl Pearson coefficient and independent t-test were used for 

the analysis of the data. The result showed a significant difference between academic stress 

among first year and final year degree students and didn’t showed a significant difference 

between self efficacy among first year and final year degree students. No correlation was 

found between the variables academic stress and self efficacy. 
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                  INTRODUCTION 

 

 

 

 

 

 

 

 

 

 



 
 

Academics play a very important role in a student’s life. Of all levels the tertiary level 

education is considered as the life changer for every student. The students pass through all 

types of negative and positive situation in their academic life. Students experience problems 

because of the sudden transition from their secondary education. The inability to cope with 

these problems leads to stress. 

‘‘When we experience or perceive challenges to our physical or emotional well being that 

exceeds our coping resources and abilities, the psychological condition that result is typically 

referred to as stress’’ (Shalev , 2009). Individuals differ in their reaction to stress. A situation 

/ event which create stress to one may not induce stress to another. Even though some events 

are not stressful, some characteristics of the event can make it stressful.  

Stress is often considered as bad that produces negative effects on the person. But there is 

also good stress called the eustress. These are the stress that helps one to perform a task better 

or to escape from a dangerous situation. Acute, chronic and episodic stresses are the main 

types of stress. Acute stress is short term stress that one suffers for a short period of time 

whereas chronic stress is long term stress. The episodic stress is the one that occurs 

frequently in a pattern. Stress can be identified through various signs and symptoms. 

Physical, emotional, cognitive, and behavioural are mainly the four types of symptoms of 

stress. But it can vary depending on the individual and the cause of the stress 

Negative events produce more stress than positive events as they produce more psychological 

distress and physical symptoms than positive ones do (Sarason, Johnson &Siegel, 1978). 

Uncontrollable or unpredictable events are more stressful than controllable or predictable 

ones especially if they are also unexpected. When people feel that they can predict, modify or 

terminate an aversive event or feel they have access to someone who influences it, they 

experience less stress even if they actually can do nothing about it (Thompson, 1981). 

Thinking about the persons who have overload work, stress acquires a high rate of 

occurrence. Overload people experience more stress than people with fewer tasks to perform 

(Cohen & Williamson, 1988). 

The higher education comes across students who had just acquired freedom from the strict 

rules and regulations of secondary education. The students who engage in higher education 

cope with a learning environment that demands higher level of autonomy, initiative and self 

regulation. This pattern of learning environment converts higher education to a stressful and 

emotional experience to undergraduate. The consequences increase when the students are not 



 
 

able to cope up with the transition leading to decreased self efficacy which ultimately can 

affect the academic performance. This stress (academic stress) leads to an individual’s 

success or failure. The student’s self efficacy beliefs should be increased as it can help them 

to deal with their academic stress. It is an important factor responsible for causing variation in 

academic success. 

ACADEMIC STRESS 

‘‘Academic stress is a mental distress with respect to some anticipated frustration associated 

with academic failure or even awareness of the possibility of such failure’’( Gupta & Khan, 

1987). It refers to the experience of distress in all spheres of life specifically with the areas 

related to academics which causes them to feel overwhelmed, their life become out of control 

with too much pressure, fear, panic and concern about how terrible they are feeling due to 

exposure to the new educational concepts, adjusting to new social setting, studying for 

exams, work overload, the amount of material to learn and the need to do well, respectively. 

Stressful events can be appraised by an individual as ‘challenging’ or ‘threatening’. When 

students appraise their education as challenge, stress can bring them a sense of competence 

and an increased capacity to learn. When education is seen as a threat, it can elicit the feeling 

of helplessness and a sense of loss of inadequacy (Whitman, 1985). Academic stress has been 

mostly related to college student adjustment. For students, higher education begins with 

meeting academic demands. But when needs are not met, then there is a risk of social and 

emotional health consequences. It can act as a precursor for the long term effects of stress. It 

affects their mental and physical health and thus their ability to perform tasks effectively. The 

most devastating effect of academic stress is on learning.  

Students under high stress won’t be able to concentrate and their learning ability weakens 

thus harming the student’s performance. Information overload, academic burden are some of 

the important sources of stress which causes anxiety and fear. Test anxiety is the most 

common. It stops the person from performing as well as he could do otherwise. This leads to 

poor academic performance, depression, substance abuse etc. Apart from dealing with their 

physical, social and emotional changes they are imposed with responsibility of completing 

education, building a career and fulfilling the expectation of their parents. The students who 

are not able accept a failure in any of the above produces a negative impact on himself. It 

usually starts from nervous breakdowns, burn outs and finally depression. 



 
 

Tatar (1995) found that ‘‘parents choice for high grades and desire to pursue higher as major 

actual or potential source of stress among adolescents’’. Academic stress not only covers 

exams. There are other stressors such as fear of lagging in work, assignments, and projects, 

time pressure, financial incapability, academic track, entrance exams, teachers expectation, 

parents expectation, over scheduling, lack of resources in family and institutions. Other than 

academic stressors there are social, environmental and personal stressors. 

Social stress comes from an individual’s broken relationship with others and with the social 

environment. It mainly includes conflicts with parents, siblings and peers which can lead to 

emotional and behavioural issues. Environmental stressors are those that are found in a 

student’s environment settings. It includes loud noises, disturbances, climate or temperature 

that can act as a factor for creating distress in students. Personal stress can come from success 

and achievement as well as personal setbacks or failures. Trauma such as an injury or illness, 

being assaulted or robbed or minor violations of the law, personal loss, self-examination, 

anxiety, depression and illness destroy peace of mind and affect relationships with oneself 

and other people . 

 It has been estimated that 10 % to 30% students experience academic related stress that 

affects their academic performance, psychological adjustment along with their overall 

emotional and physical well being. If solutions are not found then it can affect the students 

self efficacy to solve the crisis. Thus it is necessary to have awareness about the academic 

stress among students, suggesting in need measures to help them cope with it. 

SELF EFFICACY 

Self efficacy refers to beliefs about ones capabilities to learn or perform behaviours at 

designated levels (Bandura 1986, Zimmerman (2000). Self efficacy is a multidimensional 

construct that varies according to the domain of demands (Zimmerman, 2000). It must be 

evaluated at a level that is specific to the outcome domain (Bandura 1986, Pajares 1996). It 

can be considered as a belief in one’s own abilities for performing an action that leads to a 

desired goal. Self efficacy has been found to have some influence on academic motivation, 

learning and achievement. 

Self efficacy belief is an important aspect that helps the person in controlling an event that 

affects his or her life. It can act in a negative way by restraining the person from taking action 

and halting from realising one’s own abilities thus having a strong effect on individual’s 



 
 

capability on achievement. Four sources of self efficacy beliefs have been identified and 

discussed in literature, namely masterly experience, vicarious experience, verbal persuasions 

and physiological arousal. 

The first source, enactive masterly experience is the most influential and is comprised of all 

the success one has experiences in specific environments. Secondly, vicarious experiences 

are gained through observation of events that have been modelled by others. They enable the 

observer to appraise his own capabilities in relation to the attainments of others (Bandura, 

1997). The third source of influence is social or verbal persuasion received from others. 

Positive persuasion helps people to realise their abilities whereas negative persuasion leads to 

diminish their self beliefs. Psychological and affective states such as stress, anxiety and 

excitement also provide information about efficacy perception and boost the feelings of 

proficiency. 

Self efficacy beliefs are mostly associated in domains of academic, social and emotional 

areas. In all of these self efficacy plays very important role in academics. Bandura (1993) 

posits that this belief affect college outcomes by increasing students motivation and 

persistence to master challenging academic tasks and by fostering the efficient use of 

acquired knowledge and skill. If a student posses strong self efficacy skills then there is low 

chance of getting effected by academic stress thus enabling the student to have a successful 

academic life. In academic settings like college or universities self efficacy should be 

measured in terms of academic self efficacy. 

When students have the conviction that they are able to successfully perform scholastic 

activities, it is called academic self efficacy (Bandura 1995; Zajacova et.al, 2005). It refers to 

the student’s confidence in his or her abilities to successfully perform academic activities at a 

desired leve. Students having high self efficacy uses their knowledge and skills hereby 

relying on their abilities to perform academic tasks efficiently.  

Academic self efficacy is important as it can be perceived as an intervention to increase 

flexibility of the students in college population. It is associated with their achievement. The 

students having strong academic self efficacy will show a greater interest in academic 

activities having high perseverance and persistence towards achieving their goals. They also 

experience less stress thus lesser health problems and better adjustment to higher education 

environment. Hence a strong self efficacy skill is considered as an important aspect for a 

student. 



 
 

1.1 NEED AND SIGNIFICANCE OF STUDY 

All experiences stress in their everyday life. But at certain stages stress affects us strongly 

especially in academics. College is one of the places where a student experience stress from 

all kinds of variables. The transition from high school level to college level induces stress in 

every student. They have to face competitions at each and every aspect.  

Hence both academic stress and self efficacy influences each other and produces a significant 

change in student depending on how both these aspects affect them. It has a direct influence 

on academic performance. Hence there is a need to understand the relation between academic 

stress and self efficacy among college students. There is a need to create awareness among 

the students, teachers, parents thus the society about the importance of academic stress and 

self efficacy and its influence over students. By the conduction of this study, it will be helpful 

in understanding the factors that are responsible for producing stress and how self efficacy 

can be improved. As most of the students suffer from stress, this study will be helpful in 

pointing out the common stressful situations. A prior knowledge will always be beneficial to 

the students and can help them to take necessary steps to cope with it. It is important to help 

them understand the possible interventions that can help them in reducing the academic 

stress. 

The study can thus help in creating guidance for college communities to take necessary steps 

towards improving the learning environment and reducing the impact of stress on students’ 

wellbeing and learning outcomes and using various methods for helping them to increase 

their self efficacy beliefs. The study can initiate a change by providing suggestions, 

recommendations, and counselling sessions to the students as well as parents and teachers 

thereby helping them to overcome the academic stress. Thus there is a significant need and 

importance in the conduction of this study. 

 

1.2 PROBLEM  

 To find the relationship between academic stress and self efficacy among degree 

students. 

 



 
 

1.3 OBJECTIVES 

 To understand the difference of academic stress among first year and final year degree 

students. 
 To understand the difference of self-efficacy among first year and final year degree 

students. 

  

1.4 EXPLANATION OF KEY TERMS 

 

 Degree students:  A degree or an undergraduate student is a student who is working 

towards a bachelor’s degree, sometimes known as an undergraduate degree. 

Undergraduate students will be studying a huge range of subjects, basically embarking 

on the first level of university study into any subject that is studied or taught at 

university. It typically includes all postsecondary programs up to the level of 

a bachelor's degree. 

 

 Academic stress: Academic stress is a mental distress with respect to some 

anticipated frustration associated with academic failure or even awareness of the 

possibility of such failure. 

 

 Self efficacy: Self efficacy refers to beliefs about ones capabilities to learn or 

perform behaviours at designated levels. 

 

 

1.5 HYPOTHESIS 

 

  There will be no significant difference between academic stress among first year - final 

year degree students. 

 

 There will be no significant difference between self-efficacy among first year - final year 

degree students. 

 

 There will be no significant relationship between academic stress and self efficacy. 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

                   CHAPTER II  

      REVIEW OF LITERATURE 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Matoti NS, Lekhu AM conducted a study on “The relationship between academic stress and 

academic self-efficacy associated with first year pre-service teachers” at one university in 

South Africa, during the first term of their academic year. The sample consisted of 96 

participants: 41 males and 55 females. A questionnaire comprising two subscales measuring 

academic stress and academic self-efficacy was used to collect quantitative data. The study 

found average to low level of academic stress, moderate to high level of perceived academic 

self-efficacy and negative correlation between academic self-efficacy and academic stress. 

The findings of this study suggest academic self-efficacy play an insignificant role in coping 

with academic stress. 

Zajacova A, Lynch MS & Espenshade JT conducted a study on the joint effects of academic 

self-efficacy and stress on the academic performance of 107 non traditional, largely 

immigrant and minority, college freshmen at a large urban commuter institution. A survey 

instrument was developed to measure the level of academic self-efficacy and perceived stress 

associated with 27 college-related tasks. The results suggest that academic self-efficacy is a 

more robust and consistent predictor than stress of academic success. 

Ji Won You studied “The effect of academic stress, academic self-efficacy, and task value on 

persistence in learning among Korean college students.” The sample comprised 483 Korean 

college students. A multiple regression analysis was performed. The results revealed 

significant main and interaction effects, including a three-way interaction effect of academic 

stress, academic self-efficacy, and task value on persistence in learning. 

Jumana Shehadeh et.Al conducted a study on “Academic Stress and Self-Efficacy as 

Predictors of Academic Satisfaction among Nursing Students.” A convenience sample of 117 

nursing students recruited from two nursing programs in Jordan; one private and one 

governmental. Self-report format was used to collect data. The result revealed that nursing 

students had moderate level of academic self-efficacy, high level of academic stress, and low 

to moderate level of satisfaction about curriculum and faculty performance. Positive 

relationship found between students Grade Point Average and academic stress and self-

efficacy, while there was negative relationship with academic satisfaction. 

 Jenaabadi H, Nastiezaie N, Safarzaie H conducted a study on “The Relationship of 

Academic Burnout and Academic Stress with Academic Self-Efficacy among Graduate 

Students.” 307 graduate students at the University of Sistan and Baluchestan (140 female and 

167 male students) were selected as a sample using the stratified random sampling method. 

The subjects were evaluated by questionnaires on academic burnout, academic stress, and 

academic self-efficacy. Results revealed that academic burnout was significantly related to 



 
 

academic self-efficacy among the students, in the way that an increase in academic burnout 

among the students led to a decrease in their academic self-efficacy.  

Jung et.Al conducted a study on “Mediating Effect of Academic Self-Efficacy on the 

Relationship between Academic Stress and Academic Burnout in Chinese Adolescents”. A 

total of 412 students attending third-grade from two different middle schools (ninth-grade in 

the United States) located in Jiading District of Shanghai participated in the final analysis. By 

using structural equation modeling (SEM) and the maximum likelihood estimation 

procedures of AMOS 20.0, the latent variable measurement models were confirmed. The 

results showed a positive correlation between academic stress and academic burnout.  

Meanwhile, both academic stress and academic burnout indicated negative correlations with 

academic self-efficacy.  

Hamdan-Mansour MA conducted a study on “Academic stress and self-efficacy among 

nursing students”. A convenience sample of 218 nursing students recruited from one private 

and one governmental nursing program in Jordan. Self report format used to collect data from 

students in regards to self efficacy, academic anxiety, satisfaction about the curriculum and 

faculties’ performance. In addition, information collected to in regards to academic 

performance and social and demographic factors. Results revealed that nursing students had 

moderate level of self efficacy, high level of academic anxiety, and low to moderate 

satisfaction about their curriculum and faculties performance respectively. 

Choi JH, Lee HE conducted a study on ” Mediation Effects of Self-Efficacy between 

Academic Stress and College Adjustment”  in First Year Nursing Students. Data were 

collected from 396 first year nursing students from 3 junior colleges and analyzed using 

descriptive statistics, Pearson correlations and structural equation model (SEM) with PASW 

18.0 and AMOS 18.0 programs. There was a negative relationship between academic stress 

and college adjustment but a positive relationship between self-efficacy and college 

adjustment. There was a partial mediating effect of self-efficacy between academic stress and 

college adjustment. 

S. Deb, E. Strodl conducted a study on “Academic-related stress among private secondary 

school students in India”. Participants were 400 adolescent students (52 percent male) from 

five private secondary schools in Kolkata who were studying in grades 10 and 12. 

Participants were selected using a multi-stage sampling technique and were assessed using a 

study-specific questionnaire.  Findings revealed that 35 and 37 percent reported high or very 



 
 

high levels of academic stress and exam anxiety respectively. All students reported high 

levels of academic stress, but those who had lower grades reported higher levels of stress than 

those with higher grades. Students who engaged in extra-curricular activities were more 

likely to report exam anxiety than those who did not engage in extra-curricular activities.  

M. Bataineh conducted a study on “Academic Stress among Undergraduate Students “at King 

Saud University. A total sample of 232 subjects participated in this study were obtained from 

faculty of education at KSU. Data were collected through self administered questionnaire 

which was randomly distributed to the students during lecture time.. The result showed that 

academic overloads, course awkward, inadequate time to study, workload every semester, 

exams awkward, low motivation, and high family expectations were drive moderately stress 

among students. It was also found that fear of failure is the major source of stress among 

undergraduate students.  

Manikandan conducted a study on “Engagement in relation to Academic Stress and Self-

Efficacy”. It was done on 200 post-graduate students using a descriptive research design. 

Results revealed that study engagement was significantly influenced by academic stress and 

self-efficacy.  

 Nikdel F, Jalili H, Taghvaie Nia Ali conducted a study on “Students’ Academic Stress, Stress 

Response and Academic Burnout: Mediating Role of Self-Efficacy”. It was done on 361 

students (177 females and 184 males) selected through multi-stage cluster sampling method. 

Maslach Academic Burnout Questionnaire, Sherer General Self-Efficacy Questionnaire and 

Gadzella StudentLife Stress Inventory were used. The results showed that academic stress 

and stress response had a positive and significant effect on the academic burnout. 

 

 

 

 

 



 
 

 

 

 

 

  

CHAPTER III    

METHOD 

 

 

 

 

 

 

 

 

 

 



 
 

This chapter describes the research design, the sample and the sampling procedure employed, 

the tools used, the procedure adopted for data collection, and the statistical methods 

employed for analysis of the collected data. 

SAMPLE 

The sample for the present study consists of 80 students belonging to the age ranging from  

18 - 21 years. The subjects were drawn randomly from educational institutions in Thrissur 

district. The subjects were drawn from first year and final year degree students. 

TABLE 3.1 

Breakup of sample 

               Sample         Number        Percentage 

  First year degree students                 40              50 

   Final year degree students                 40              50 

           Total                 80             100 

 

3.2 Inclusion criteria and exclusion criteria for first year degree students 

Inclusion criteria 

 Students belonging to age 18-19 years of age. 

 First year degree students. 

 Students from Thrissur district. 

Exclusion criteria 

 Students below 18 and above 19 years of age. 

 Not first year degree students. 

 Students not from Thrissur district. 

 

 



 
 

3.3 Inclusion criteria and exclusion criteria for final year degree students. 

Inclusion criteria 

 Students belonging to age 20-21 years of age. 

 Final year degree students 

 Students from Thrissur district. 

Exclusion criteria 

 Students below age of 20 and above 21 years of age. 

 Not final year degree students. 

 Students not from Thrissur district.  

3.4 Measures 

Only self report questionnaires were used in the present study. Academic Stress Scale and 

General Self Efficacy Scale were used for this study. A Personal Data Sheet was also used to 

gather information on relevant socio-demographic characteristics of the participants. 

Personal Data Sheet 

This was prepared by the researcher to obtain the socio-demographic profile of the 

respondents. 

1. Academic Stress Scale 

The academic stress scale was developed by Kim (1970). It consists of 40 items. The items 

are classified into five areas containing 8 items each. They are personal inadequacy, fear of 

failure, interpersonal difficulties with teachers, teacher pupil relationships/teaching methods, 

and inadequate study facilities. The scale is in English language. The respondents answered 

these statements as no stress, slight stress, moderate stress, high stress and extreme stress 

respectively. 

Scoring 

The scoring for each respondent is done by summing up the total ratings given to all situation 

experienced by respondent. The total items were 40. Therefore 160 is the maximum possible 

score and the highest score on each factor would be 32. The score was given on a 5-point 



 
 

scale from 0 to 4 as no stress, slight stress, moderate stress, high stress and extreme stress 

respectively. The higher the value of the score, the more is the academic stress and vice-

versa.  

Reliability and Validity 

The Academic stress scale has test-retest reliability. The test-retest correlation of 50 students 

within an interval of 25 days has been found to be 0.82. The authors establishes content 

validity on the basis of scrutiny of experts and item validity through item analysis. 

2. General Self Efficacy Scale 

The General Self Efficacy Scale was developed by Schwarzer R. & Jerusalem. It consists of 

10 items. . The scale is in English language. The scale answered on a 4-point response format 

from 1 to 4 as not at all true, hardly true, moderately true, and exactly true respectively. 

Scoring 

The total score is calculated by finding the sum of the all items. For the GSE, the total score 

ranges between 10 and 40, with a higher score indicating more self-efficacy. 

Reliability and Validity 

Internal reliability for GSE is Cronbach’s alphas between .76 and .90. Criterion-related 

validity is documented in numerous correlation studies where positive coefficients were 

found with favourable emotions, dispositional optimism, and work satisfaction. Negative 

coefficients were found with depression, anxiety, stress, burnout, and health complaints.  

Administration 

Data collected from approved educational institutions in Thrissur district. 3 degree colleges 

were selected for data collection. The purpose of the study was explained to the selected 

students and the questionnaires were handed over to them through Google forms. The 

respondents were allowed to complete the questionnaires at a given time. 

 

 



 
 

3.5 Statistical analysis 

The following statistical techniques were employed to test the hypothesis of the study. 

t- test 

The ratio of the deviation of scores from the mean or other parameters in a distribution of 

sample statistics, to the standard error of that distribution is designed as‘t’ ( Guilford,1956). 

The t-test is one of many tests used for the purpose of hypothesis testing in statistics. Usually 

a t- test is used for comparison of the differences between the means of two groups. It is 

suitable for testing whether the mean of two set of scores are significantly different or not. 

The t –test is based on t- distribution and is considered as an appropriate test for finding the 

significance of difference between the means of two samples in case of small sample when 

population variance is not known. If the value exceeds a cut off point depending on the 

degree of freedom, the difference in mean is considered significant. When the t-value is 

below the cut-off point, the difference is said to be not significant. 

Correlation Analysis 

Of all the measures of correlation the Pearson r, named after Prof. Karl Pearson, is one of the 

most common methods of assessing the association between two variables under the study. 

Correlation is a measure of relationship between two variables. The correlation coefficient 

gives a mathematical value for measuring the strength of the linear relationship between two 

variables. It can take values from 0 to 1. The larger the value of the coefficient, the stronger is 

the linear relationship between variables. An absolute value of 1 indicates a perfect linear 

relationship and a value of 0 indicates the absence of a linear relationship. The sign of the 

correlation indicates the direction of relationship. If both variables tend to increase or 

decrease together, the coefficient is positive. If one variable tends to increase as the other 

decrease, the coefficient is negative. 

 

 

 



 
 

 

 

 

 

 

 

                   CHAPTER IV 

      RESULT AND DISCUSSION 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

The differences among the different groups of students categorized on the basis of relevant 

variables were tested for significance and the results are discussed below 

 

Table 4.1 

Mean, Standard Deviation, t value and level of significance obtained by first year and final 

year degree students in academic stress. 

Variable Group Number Mean SD t- value Significance 

Academic 

stress 

First years 

Final years 

40 

40 

28.00 

67.22 

5.39 

29.59 

8.246 0.001 

 

Table 4.1 indicates the mean, standard deviation, t value and level of significance among first 

year and final year students. From the table, it is clear that there is a significant difference 

(t=8.246; p < 0.05) between first year (mean = 28.00; SD = 5.39) and final year students 

(mean = 67.22; SD = 29.59). The mean score obtained by the final year students is more than 

the first year students. Therefore the null hypothesis is rejected. 

                                    The result here shows that the final year degree students have higher 

academic stress than the first year degree students. This may be because of the high 

workload, tight schedule and syllabus of final year degree student than the first year degree 

students. Having lack of leisure time and less interaction with friends and teachers can also 

lead to have significant increase in academic stress. 

Table 4.2 

Mean, Standard Deviation, t value and level of significance obtained by first year and final 

year degree students in self efficacy 

Variable    Group  Number   Mean     SD   t-value Significance 

Self 

efficacy 

First years 

Final years 

     40 

     40 

  28.00 

  29.25 

   5.39 

   4.71 

   1.104     0.157 

 



 
 

Table 4.2 indicates the mean, standard deviation, t value and level of significance among first 

year and final year students. From the table, it is clear that there is no a significant difference 

(t=1.104; p > 0.05) between first year (mean = 28.00; SD = 5.39) and final year students 

(mean = 29.25; SD = 4.71). The mean score obtained by the first year degree students in self 

efficacy have only a mild difference from the mean of final year degree students. Therefore 

there is no significant difference and hence the null hypothesis is accepted. 

                                 The result here shows that both first year and final year degree students 

have almost equal level of self efficacy. As there is no significant difference both the first 

year and final year degree students will have almost same level of confidence in the ability to 

complete a task and to achieve a particular goal. It may be because of the equal motivation 

obtained from the teachers and parents that made them to have an increased self efficacy that 

is belief in his or her ability to succeed in a particular situation. Also support of the peer 

group plays a significant role in improving one’s self efficacy.  

 

Table 4.3 

Correlation between the variables academic stress and self efficacy. 

     Variables  Academic stress scale Self efficacy scale 

Academic stress scale Pearson correlation 

Sig.(2 tailed) 

N 

          1 

 

          80 

          0.232 

          0.150 

          80 

Self efficacy scale Pearson correlation 

Sig.(2 tailed) 

N 

          0.232 

          0.150 

          80 

          1 

 

          80 

 

The table 4.3 shows there is no correlation between academic stress and self efficacy. Hence 

there will be no significant relationship between academic stress and self efficacy thus 

accepting the null hypothesis. 



 
 

                                               It may be because the students may have good self efficacy 

which made them to be very less prone to academic stress, that there is no significant 

relationship between them. They may be confident and may have positive belief in 

themselves to face any tasks in their academic life and thus accomplish their goals. There is 

also a fact that the study was conducted during times of covid-19 pandemic and that the 

students were not successfully exposed to the academic setting and challenges. This may be 

reason why the academic stress had no significant relation or effect with self efficacy as the 

students never got to fully experience the academic stress.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

                    CHAPTER V  

   SUMMARY AND CONCLUSION 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Various studies have been done in the area of students which have provided a new insight 

into the topic. The present study was conducted to find out the academic stress and self 

efficacy among first year and final year degree students. 

The sample for the present study consisted of 80 students from Thrissur district. The sample 

consisted of both the genders and their age ranged from18-21 years. Academic stress scale, 

Self efficacy scale and personal data sheet were the measure used in the study. The collected 

data were analyzed using appropriate statistical technique such as t test and Pearson 

correlation coefficient. 

Tenability of the hypothesis 

                    TENABILITY  

 There will be no significant difference 

between academic stress among first 

year - final year degree students. 

 

 There will be no significant difference 

between self-efficacy among first year - 

final year degree students. 

 

 There will be no significant relationship 

between academic stress and self 

efficacy. 

                        

                        Rejected 

 

                        Accepted 

 

 

                       Accepted 

 

Implication of the study 

A student’s life is filled with many challenges from academics and personal life. As a result 

they have to experience different kind of stress in their life. So for facing such situations 

positively and successfully we have to implement many awareness programmes among 

students which help them to understand about the importance of self- efficacy and the 

harmful effects of stress they experience. Here result reveals that compare to first year degree 

students final year degree students face more stress so conducting awareness programmes and 

counselling sessions may help them to understand the root of problems and make them stress 

free. So teachers and parents should be made aware of good strategies and techniques for 

enhancing their self efficacy thereby reducing the stress. 

 



 
 

Limitations of the study 

Major limitation was that this study was conducted during the covid -19 pandemic hence 

students have not been exposed to much academic stress at the time. 

Lack of interest from the side of the students as the collection of data was done through 

Google forms. 

Lack of understanding questions properly or shy to ask the meaning of the questions. 

Sample size was comparatively small hence cannot be generalized. 

 

Scope for further research 

The sample size of the present study is small and the variables included were limited.  

Hence further studies can be conducted by increasing the size of the sample and adding more 

variables.  

Changing the population which is best suitable for the study would help to get good accurate 

results. 
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                           ACADEMIC STRESS SCALE 

This scale consists of 40 items describing the stress in your institution/ college life from the 

various sources. The level of stress you feel for each item can be indicated by marking a 

mark in the bracket given against each statement. 

If you feel No Stress put a mark in the 1st bracket (NS), Slight Stress in the 2nd (SS), Moderate 

Stress in the 3rd (MS), High Stress in the 4th (HS) and you feel Extreme Stress put a mark in 

the 5th bracket (ES). 

 

S.No Statement NS SS MS HS ES 

1. Teachers make too many extra demands on 

 

students. 

( ) ( ) ( ) ( ) ( ) 

2. Poor interest in some subjects. ( ) ( ) ( ) ( ) ( ) 

3. Progress reports to parents ( ) ( ) ( ) ( ) ( ) 

4. The teacher is not humours towards us. ( ) ( ) ( ) ( ) ( ) 

5. Lack of concentration during study hours. ( ) ( ) ( ) ( ) ( ) 

6. Difficulty in remembering all that is studied. ( ) ( ) ( ) ( ) ( ) 

7. Worrying about the examinations. ( ) ( ) ( ) ( ) ( ) 

8. Lack of self-confidence. ( ) ( ) ( ) ( ) ( ) 

9. The teachers do not listen to our ideas. ( ) ( ) ( ) ( ) ( ) 

10. Conflict with friends/college authorities. ( ) ( ) ( ) ( ) ( ) 

11. Teachers give more punishment in the class. ( ) ( ) ( ) ( ) ( ) 

 

 

 

 



 
 

12. Worry about results after examinations. ( ) ( ) ( ) ( ) ( ) 

13. Hesitate to ask the teacher for detailed explanation. ( ) ( ) ( ) ( ) ( ) 

14. Biased attitude of the teacher. ( ) ( ) ( ) ( ) ( ) 

15. Inadequate space or room for study at home. ( ) ( ) ( ) ( ) ( ) 

16. Not knowing how to prepare for the examinations. ( ) ( ) ( ) ( ) ( ) 

17. Lack of assertiveness (confidence) in the class. ( ) ( ) ( ) ( ) ( ) 

18. Lack of opportunity to meet teachers. ( ) ( ) ( ) ( ) ( ) 

19. Teacher shows socio-economic status on students. ( ) ( ) ( ) ( ) ( ) 

20. Slow in getting along with the curriculum. ( ) ( ) ( ) ( ) ( ) 

21. Exam papers are tough and not valued well. ( ) ( ) ( ) ( ) ( ) 

22. Unable to complete the assignment in time. ( ) ( ) ( ) ( ) ( ) 

23. Lack of communication between teachers and 

students. 

( ) ( ) ( ) ( ) ( ) 

24. Monotonous (boring or tedious) teaching style by 

the teacher. 

( ) ( ) ( ) ( ) ( ) 

25. Not enough discussion in the class. ( ) ( ) ( ) ( ) ( ) 

26. Lack of mutual help among classmates. ( ) ( ) ( ) ( ) ( ) 

27. Lack of fluency while speaking the language other 

than the mother tongue. 

( ) ( ) ( ) ( ) ( ) 

28. Difficulty in public speaking. ( ) ( ) ( ) ( ) ( ) 

29. The teacher is fast and does not use blackboard 

legibly. 

( ) ( ) ( ) ( ) ( ) 

30. Teachers lacking interest in students. ( ) ( ) ( ) ( ) ( ) 



 
 

 

31. Examination syllabus is too heavy in some 

subjects. 

( ) ( ) ( ) ( ) ( ) 

32. Feeling of inferiority. ( ) ( ) ( ) ( ) ( ) 

33. Unable to discuss Academic failures with parents. ( ) ( ) ( ) ( ) ( ) 

34. Not able to grasp the subject matter. ( ) ( ) ( ) ( ) ( ) 

35. Incomplete and confusing study material. ( ) ( ) ( ) ( ) ( ) 

36. Eleventh hour preparation for the examinations. ( ) ( ) ( ) ( ) ( ) 

37. Importance of the subject matter. ( ) ( ) ( ) ( ) ( ) 

38. Difficulty in adjusting with opposite gender. ( ) ( ) ( ) ( ) ( ) 

39. Inadequate subject knowledge of the teacher. ( ) ( ) ( ) ( ) ( ) 

40. Inadequate lab and library facilities. ( ) ( ) ( ) ( ) ( ) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

                  GENERAL SELF-EFFICACY SCALE (GSE) 
 

About:  This scale is a self-report measure of self-efficacy. 

 

Items: 10 

Reliability:  

Internal reliability for GSE = Cronbach’s alphas between .76 and .90 

Validity: 

 The General Self-Efficacy Scale is correlated to emotion, optimism, work satisfaction. 

Negative coefficients were found for depression, stress, health complaints, burnout, and 

anxiety. 

Scoring: 

 Not at all 

true 

Hardly true Moderately 

true 

Exactly true 

All questions 1 2 3 4 

 

The total score is calculated by finding the sum of the all items. For the GSE, the 

total score ranges between 10 and 40, with a higher score indicating more self-

efficacy. 

 

References: 

Schwarzer, R., & Jerusalem, M. (1995). Generalized Self-Efficacy scale. In J. Weinman, S. 

Wright, & M. Johnston, Measures in health psychology: A user’s portfolio. Causal and 

control beliefs (pp. 35-37). Windsor, UK: NFER-NELSON. 

 

 

 

 

 

 

 

 



 
 

 Not at 
all true 

Hardly 
true 

Moderately 
true 

Exactly 
true 

1. I can always manage to solve 

difficult problems if I try hard 

enough 

□ □ □ □ 

2. If someone opposes me, I can find 

the means and ways to get what I 

want. 

□ □ □ □ 

3. It is easy for me to stick to my 
aims and accomplish my goals. 

□ □ □ □ 

4. I am confident that I could deal 

efficiently with unexpected events. 
□ □ □ □ 

5. Thanks to my resourcefulness, I 

know how to handle unforeseen 
situations. 

□ □ □ □ 

6. I can solve most problems if I 

invest the necessary effort. 
□ □ □ □ 

7. I can remain calm when facing 
difficulties because I can rely on my 

coping abilities. 

□ □ □ □ 

8. When I am confronted with a 

problem, I can usually find several 

solutions. 

□ □ □ □ 

9. If I am in trouble, I can usually 

think of a solution 
□ □ □ □ 

10. I can usually handle whatever comes 

my way. 
□ □ □ □ 
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